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Abstract
This paper explores communication anxiety among Iranian students undergoing intermediate and low
intermediate intensive English programs in a public university in the south of Malaysia. The investigation focuses
on the level of anxiety based on the following three components:  communication apprehension (CA), test
anxiety (TA), and fear of negative evaluation (FNE). A set of questionnaire, adopted from Ooi Youn Phaik [11],
and Young [12], and Sarason [13] was developed to be aligned with the three components. The differences in the
level of anxiety between gender, intermediate and low intermediate students are also discussed in this paper. 
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1. Introduction
English is the most important language in the world today. It is recognized as an international language and 
the official language for the sciences, and other professions. However, in many parts of the world, including in 
Iran, English is a second or a foreign language. While some may ignore the impact of anxiety on second language
learning, anxiety can be an important contributing factor for failure or success of learners.  If students cannot
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communicate in the classroom, then they will have problem in finding a job for example with multinational 
organizations where the skill to communicate competently in English would be a very important criteria for 
recruiting new employers. Although, many language learners identify communication ability as one of the 
primary goals for studying a particular language, it is one of the most difficult for studying Foreign 
Language/Second Language (FL/SL) learners to master. Many students, who have learned English as a second 
language, may have substantiated the fact that learning English language can be a stressful experience Horwitz et 
al.[1], and Price [2]. Similarly, Iranian learners partly because of their unpleasant experience in learning English 
may have anxiety when communicating in this second language. To confirm this notion, this paper embarks on an 
investigation to examine the levels of anxiety among Iranian students in two intensive English programs and to 
determine the different levels of anxiety between gender and between respondents of different proficiency levels. 
 
2. Body 
 
2.1 Literature Review: 
 
2.1.1   Definition and Types of Anxiety  
 
 Anxiety is identified as the individual emotion of apprehension which is related to a stimulation of being 
anxious. Psychologists classify several categories of anxiety: i) trait anxiety, ii) state anxiety and iii) situation-
specific anxiety [3], therefore in general, trait anxiety is considered as a stable personality in every character but 
state anxiety is identified as a response to a particular anxiety-provoking reaction such as an important test. 
Situation-specific anxiety has been found to emphasize the complicated nature of some anxieties like public 
speaking anxiety which is generally recognized to be in this category. 
 
2.1.2 Definition of Communication 
 
Communication means the process of speech, signs or actions which one transmits to another. The best 
meaning of communication is two-way interaction between sender and receiver.  Larson, Backlund et al. [4] 
define communication technique as the capability of every person to talk or write to indicate appropriate 
communicative behavior based on various situations.  Thus, the simplest form of communication is the capability 
of an individual to talk or write in order so that others understand them. 
 
2.1.3 Early Perspective on Anxiety and Communication in Second Language Learning 
 
Based on several studies, when learners experience moderate anxiety, they may not attend classes, never 
volunteer, avoid doing their homework and speaking in classes, or sit at the back of the classroom to decrease the 
embarrassment of being called to speak ([5], [6]; [7]; [1]; [8]). Furthermore, when learners have intense anxiety, 
they may be terrified of taking a language course, have low performance and achievement, and as a result dislike 
learning the language and will not choose to study at all [2].  
 
 2.1.4 Components of Foreign Language Anxiety 
 
Researchers have identified anxiety as a barrier for enhancing English language learning and performance [1]. 
However, researchers have not obtained accurate findings on anxiety levels in relations to general 
communication. Most of the studies mentioned that, anxiety negatively affects communication and language 
learning. 
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Based on the emphasis on interaction, CA is associated with the different aspects of foreign language anxiety 
[9]. According to Horwitz et al. [1], relationship between language anxiety and performance evaluation within 
academic and social circumstances portrayed similarities between them should be considered. The three related 
anxiety levels of performance are (i) communication apprehension (CA); (ii) test anxiety (TA); (iii) fear of 
negative evaluation (FNE). These three components will provide a basis to understand the sources or causes of 
anxiety. 
 
2.1.4.1 Communication Apprehension  
 
Horwitz et al. [1], have found that communicative activities result in high anxieties. This suggests that 
communication ability has a direct relationship with anxiety. There are many factors which can cause anxiety, 
one of them is the lack of self-
skill would be affected in the same way. If anxiety in communicating is higher than any other skills, then the 
students will show anxiety only through speaking. 
 
Communication Apprehension mmunication with others 
[9]
[1]. Most previous research on anxiety 
showed that, due to his anxiety in general communication; learners prefer to be quiet most of the time. 
 
Based on previous studies, CA plays an important role in second/foreign language anxiety. Learners, who 
speak in pairs or group activities, seem to have high anxiety in an English language class. This is  because they 
think that their communicative ability is being assessed or evaluated [1]. The emphasis of this study is on 
students who suffer from communication apprehension because, when they are involved in group work and 
presentation, it is assumed that their apprehension level is intensified [10]. 
 
2.1.4.2 Test Anxiety 
 
Test anxiety (TA) is found to be the most important factor in English language anxiety. Based on Horwitz et 
al. [1], test anxiety means a kind of anxiety in performance which derives from a fear. However, TA can occur 
naturally in an English language classroom. When there is high anxiety among learners, it can affect both their 
health and academic performance [11].   
 
[12]. These factors include test validity, time 
limit, techniques of test, length of test, testing environment, and clarity of test instructors. It means that for test 
 test. For example,  when anxious test takers keep out of 
test , there will be lower proportion of time and energy to a task [13] in fact, low test-scores of learners and their 
performance could stem from lack of appropriate skills or high expectations of the teacher in classroom 
according to Whitmore [14]. 
 
Unfortunately, learners with high anxiety in English language tests, in comparison with any other academic 
subjects, have more challenges to overcome. Continual evaluation by the instructor may be required in order not 
to affect their academic performance. 
 
2.1.4.3 Fear of Negative Evaluation 
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Fear of Negative Evaluation (FNE) is recognized as one of the main factors that impede English language 
performance because it consists of not only test-taking situations; but also every social evaluative situation, such 
as interview for a job [1]. FNE also means learners are nervous about evaluation or being evaluated [15]. 
 Shams [10]. Albeit these 
three components: CA, TA, and FNE are the most important factors for English language anxiety [1] the findings 
suggest that beyond these three components: beliefs, and behaviors related to classroom language learning also 
have an impact on anxiety level. Therefore, it is a concept of self which makes the process of language learning 
more or less useful because students, who have low self-
Having a high self-esteem helps learners to be more relax and less anxious while communicating. 
 
2.2 Methodology 
 
The main aim of this study is to explore general communication anxiety among Iranian students in the 
Intensive English Course (IEC) in UTM. This part presents the methodology of the research. 
 
2.2.1 Instruments 
 
Questionnaire is a useful way in order to gather data for analysis purposes [16] and according to Babbie [16], 
questionnaire is one of the popular methods of collecting data in a research. Questionnaire has many advantages 
because it can be easily administered, analyzed and used to gather specific responses to specific research 
questions. 
 
In short, the instrument used in this study was a set of questionnaire adapted from previous research i) 
Personal report of communication apprehension McCroskey [17], ii) test anxiety from Nist and Diehl [18], and 
iii) fear of negative evaluation from D. Watson and R. Friend [15]. The questionnaire includes three parts: CA, 
TA, and FNE to examine the levels of general communication anxiety, and differences in the levels of anxiety 
between gender and different proficiency.  
 
2.2.2 Pilot Study 
 
Despite careful design in a questionnaire, there will be possibilities of mistakes or unclear items which may 
appear in the questionnaire [16]. He mentions that in order to avoid from making mistakes, a pre-test of the 
questionnaires should be produced. A pilot study will be distributed to the selected sample in order to examine 
the validity and reliability of a questionnaire. 
 
Prior to the distribution of the questionnaire to the respondents, it was piloted to a group of six Iranian 
respondents in the Intensive English Course (IEC). Three was from the low intermediate and three was from the 
intermediate level to ensure validity. Based on the results of pilot study, vague and long winded questions were 
altered.  
 
2.2.3  Respondents 
 
The IEC program is carried out every semester for international students who have not fulfilled the English 
language requirement set by the Universiti Teknologi Malaysia (UTM). This program has two levels: low 
intermediate and intermediate level and students undergo twenty two hours of class a week for duration of 12 
weeks. The course covers all four language components with seven hours given for listening and speaking, seven 
hours for reading, and eight hours for writing.  
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Students in the intensive English programs are placed in the intermediate or low intermediate class based on 
their grades in an English Placement Test conducted by UTM or their IELTS score. Thus, some learners with an 
IELTS score; that is less than six, were chosen.  Sixteen respondents were chose to answer the questionnaire, 
eight male and eight female from the intermediate and low intermediate classes students who participated are 
from Iran whose first language is Persian. They are educated and good speakers but are not fluent in English. 
 
2.2.4 Data Analysis 
 
In this study, descriptive and inferential analyses were used to calculate the mean, and percentage for the first 
research question, and nonparametric-test for the second and third research question. 
                   
2.3 Results and Discussion 
 
The discussions of the findings illustrate in detail the data obtained from the questionnaire which had been 
filled out by Iranian participants in the intensive English course in UTM. 
 
2.3.1 Mean Value of CA, TA, and FNE    
 
In order to analyze questionnaire, the researcher measured levels of anxiety in CA, TA, and FNE for three levels 
(low, moderate, and high) to obtain a clearer and more successful analysis of the responses      
 
   Table 1: Levels of Anxiety based on CA, TA, and FNE 
 
Levels of Anxiety based on CA, Test Anxiety, and 
Fear of Negative Evaluation 
Mean Value 
Low 2.33 
Moderate 2.34- 3.67 
High 
 
3.68- 5 
          
2.3.1.1   Levels of Foreign Language Anxiety  
 
In order to examine the anxiety levels among respondents, the researcher divided the table below into three 
parts which shows the three levels: low anxiety, medium anxiety, and high anxiety. 
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 Table 2: Levels of foreign language anxiety  
 
No. 
Anxiety 
Factor 
Anxiety Level:(Mean Value) 
Mean 
Std. 
Deviation 
Total 
Low Medium High 
1 CA 
2 14 0 
2.84 0.326 
100% 
12.5% 87.5% 0% 
2 TA 
1 10 5 
3.35 0.662 
6.25% 62.5% 31.25% 
3 FNE 
1 13 2 
2.93 0.545 
6.25% 81.25% 12.5% 
 
The findings show that respondents have moderate anxiety level for all three components: CA (2.84), TA 
(3.35), and FNE (2.93). Moderate level range includes 2.34- 3.67. On the other hand, for CA fourteen (87.5 
percent) respondents, in TA ten (62.5 percent) respondents, and in FNE thirteen (81.25 percent) respondents are 
in moderate level. Thus, the result shows that based on the total mean, respondents have lower level for TA than 
CA, and FNE. On the other hand, respondents have higher level anxiety in CA than TA, and FNE because the 
mean in CA, 2.84 is relatively less than TA and FNE.  
These findings substantiate further that indicate that general communication is the most anxiety provoking for 
learners. Therefore, with regard to the findings of this study, communication apprehension is recognized as the 
most anxiety provoking for learners in comparison with the other two factors, test anxiety and fear of negative 
evaluation. 
Findings of this study also show that there is a connection between levels of anxiety and communication in 
second language ([1];[7];[8]). In relation to the literature review, test anxiety is a type of performance anxiety 
which comes from fear of failure. Finding of this study support previous findings [1] because data in this 
questionnaire discovered that students have signs of nervousness, and they panic in TA. Learners who evaluate 
their English language proficiency in comparison to others are likely to be more anxious learners [2]. 
 
2.3.2  Level of Anxiety Based on Gender 
 
 Table 3 shows that there is no significant difference between males and females. In CA, 25 percent of 
male are in the low level while females have no low level anxiety. The means suggest that neither male nor 
female respondents have high level anxiety. However, six (75 percent) male and all the female respondents are in 
the medium level. In short, for CA, all female respondents are in the medium level. Therefore we can conclude 
that in CA, most of the males and every female have medium level anxiety. 
In TA, none of the males and only one female respondent has low level anxiety. However, two (25 percent) 
male and three (37.5 percent) female respondents have high level anxiety. It reveals that more than half of the 
male 75 percent and half of the females (50 percent) have medium level anxiety. This analysis revealed that a 
majority of males and half of the females have medium level anxiety. 
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  Table 3: Levels of anxiety in different genders 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In FNE, no male and only one female respondent (12.5 percent) had low level anxiety while only one (12.5 
percent) female and one (12.5 percent) male respondent have high level anxiety. Thus, seven (87.5 percent) male 
and six (75 percent) female respondents are in medium level for FNE.  
This analysis shows that most of the males and females have medium level anxiety. No male and female in 
CA had high level anxiety and none of the male respondents had low level anxiety for TA, and FNE. In other 
words, gender difference does not affect language anxiety, thus there is no significant difference between male 
and female respondents among the Iranian learners. In addition, the results of this study support previous findings 
that there is no difference between gender (male and female) and levels of anxiety [21].  
 
2.3.3 Levels of Anxiety between Respondents of Different Proficiency Level  
 
 Table 4: Low intermediate and intermediate levels of anxiety 
No. Anxiety Factor Gender 
Mean Value 
Total 
Low Medium High 
1 CA 
Male 
2 6 0 
100% 
25% 75% 0% 
Female 
0 8 0 
0% 100% 0% 
2 TA 
Male 
0 6 2 
0% 75% 25% 
Female 
1 4 3 
12.5% 50% 
37.5
% 
3 FNE 
Male 
0 7 1 
0% 87.5% 
12.5
% 
Female 
1 6 1 
12.5% 75% 
12.5
% 
No. Anxiety Factor Level 
Mean Value 
Total 
Low Medium High 
1 CA 
Low Intermediate 
1 7 0 
100% 
12.5% 87.5% 0% 
Intermediate 
1 7 0 
12.5% 87.5% 0% 
2 TA 
Low Intermediate 
0 5 3 
0% 62.5% 37.5% 
Intermediate 
1 5 2 
12.5% 62.5% 25% 
417 Samira Hassani and Azizah Rajab /  Procedia - Social and Behavioral Sciences  66 ( 2012 )  410 – 418 
 
 
 
 
 
 
For CA, only one (12.5 percent) low intermediate respondent  and one (12.5 percent) intermediate respondent 
have the low level while none of the low intermediate and intermediate respondents has high level anxiety which 
means similarly most respondents of low intermediate and intermediate seven (75 percent) equally have medium 
level anxiety.  
In TA, none of the students was in the low intermediate and only one (12.5 percent) intermediate respondent 
had low level anxiety. However, three (37.5 percent) respondents of low intermediate and only two (25 percent) 
intermediate respondents have high level anxiety. This table reveals that an equal number of respondents five 
(62.5 percent) in low intermediate and intermediate have medium level anxiety. This means most of the 
respondents have medium level anxiety in TA. 
For FNE, only one (12.5 percent) intermediate respondent has low level of anxiety. Similarly, only one (12.5 
percent) low intermediate and no intermediate respondent has high level anxiety. Therefore, this table shows that 
six (75 percent) of low intermediate respondents and seven (87.5 percent) intermediate respondents have medium 
level anxiety.  
As a result, none of the low intermediate and intermediate respondents has high anxiety level for CA. In 
addition, none of the low intermediate respondents has low level test anxiety, and none of the intermediate 
respondents has low and high level fear of negative evaluation. Therefore, most low intermediate and 
intermediate respondents have medium level anxiety for CA. 
There is a relationship between anxiety and performance. Less anxiety makes better performance in 
communication [19]. As the respondents in this current study have moderate anxiety, it means that the 
respondents do not have any serious problems to communicate in English. However, low level proficiency elicits 
more apprehension and anxiety [20]. In this case, this would depict that since the respondents of this study are 
both intermediate and low intermediate, the apprehension and anxiety should be between moderate to high level 
[20] .As for the effects of demographic variability (gender) and proficiency on the level of anxiety the findings 
show no significant difference between male and female and low intermediate and intermediate respondents. 
Examining the relationship between anxiety and language learning, it is clear that language anxiety stems from 
poor language learning ability [19]. However, this study found that there is no significant contrast between the 
low intermediate and intermediate respondents. Thus, this suggests that there is little difference in anxiety levels 
between respondents with different levels of proficiency. 
 
3. Conclusion 
 
It is clear from the findings of this research that most of the respondents experienced moderate level of anxiety 
with no significant difference in the levels of anxiety between respondents of different gender and levels of 
proficiency. This contradicts previous studies that show an individual with less ability to communicate, has more 
apprehension in any communication situation [20].  Therefore learners, who have less proficiency, will have 
more anxiety in comparison with those who have high communicative abilities. The findings of this study may be 
due to the timing of the research. The findings might be different if the questionnaire was distributed at the 
middle or at the end of the semester when perhaps the levels of anxiety may be heightened as a result of 
evel at different times in their education may be 
an interesting focus for future research.  
 
3 FNE 
Low Intermediate 
1 6 1 
12.5% 75% 12.5% 
Intermediate 
0 7 0 
0% 87.5% 0% 
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